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Feedback Fast-track Formula Module Four

The following are examples of the four types of feedback related to our 
exemplar classroom. Please keep in mind that these examples are merely 
for illustration purposes and should not be used as exact models of the 
feedback conversation. The actual conversation will be much more of an 
exchange rather than all of this information being stated at once. Take 
these as examples of how you might structure the conversation with a 
teacher but please do not try to copy them exactly.
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Examples of the 
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Diagnostic (Root+Impact+Follow-up)
“[Root] The reason it is unclear whether your students mastered the learning objective for the day is 
because while you did several understanding checks that called for choral responses, students did 
not have the opportunity for individual feedback or a chance to reflect on their own learning and self 
assess. [Impact] Without clear opportunities for individual feedback and reflection throughout the 
lesson, students did not have the opportunity make connections between the individual learning tasks 
and the lesson objective and did not have the feedback they needed to monitor and adjust their own 
learning. [Follow-up Support] I want you to observe your lessons for the rest of the week and tell 
me how you can tell that students actually achieved the learning objective for the day. What concrete 
evidence do you have that each student is actually learning. And, what concrete evidence do students 
have that they are actually learning?”

Prescriptive Feedback (Root+Impact+Recommendation+Follow-up)
“[Root] While the students were cooperative and involved, there was very little evidence that students 
met the learning target for the day and students were given no opportunity to reflect on their learning. 
[Impact] Thus, while most students were actively participating in the learning activities, without clear 
opportunities for individual feedback and reflection throughout the lesson, students did not have 
the opportunity make connections between the individual learning tasks and the lesson objective 
and did not have the feedback they needed to monitor and adjust their own learning. Here’s what I 
recommend. [Recommendation] Build in a couple of formative assessments throughout the lesson 
that offer a quick check for understanding (including a final check at the end of the lesson) and then 
use that data to inform next steps in the lesson. One way you could do this is to have students in 
pairs do a practice problem and then check their partner’s work and signal that their partner either got 
it or didn’t get it. Or, you can use whiteboards to have students show you their answers to practice 
problems by raising them in the air at key points during the lesson. Which option do you think will best 
help you maximize instructional time by focusing on what matters most to students and help students 
get the feedback they need to take more ownership over their own learning? [Follow-up] Based on 
your decision, why don’t you try out that strategy and then let’s meet again to talk about how it went.”
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Descriptive Feedback (Root+Evidence+Impact+Reflection+Follow-up)
““[Root] While the students were cooperative and involved, there was very little evidence that students 
met the learning target for the day and students were given no opportunity to reflect on their learning. 
[Evidence] One reason is that there were no individual formative assessments planned for the lesson:

 r Students corrected their own homework.
 r One student indicated that he didn’t understand the problem and the teacher re-worked 
the problem for the entire class.

 r Students gave mostly choral responses or “teach, ok” responses to the teacher’s 
questions.

 r Additionally, you asked questions that were largely procedural
 r “What is the first step you need to do before you can start doing this division problem?”
 r “Can somebody tell their amazing explanation that their partner told them about why 
those two fractions are equivalents“

 r Now I want 2s to tell 1s what the learning target is with very big hand motions an act like 
you’re really excited about learning this. Ready? 

[Reflection] How did you know that individual students actually mastered the standards for the day? 
What opportunities did students get for individual feedback or reflection? What opportunities do 
students have to make connections between the individual learning tasks and the lesson objective? 
What feedback do your students need in order to monitor and adjust their own learning? In what ways 
do you normally provide formative assessment and how do you use those assessments to inform the 
next steps in the lesson? [Follow-up] What will you do differently next time and why? “

Micro Feedback (Description+Root+Impact+Reflection+Follow-up)
“[Description] You effectively used the whole brain teaching strategies to help your students pay 
attention and remain actively involved in the lesson. Additionally, you modeled compassion and 
encouragement, which allowed your students to attempt difficult task and encourage each other 
while they were working. [Root] But what really made your classroom run so smoothly is that you had 
very clear procedures and routines in place [Impact] so that students knew exactly what they were 
supposed to be doing. [Reflection] How did you establish those routines with your students? How do 
you maintain those routines so that things continue to run smoothly? Why did you select these routines 
in particular and how do you use them to reinforce and support your learning objectives? [Impact] 
How might you adapt your routines for different learning objectives?”


